intrinsically motivated to learn. For this to happen, however, three fundamental psychological 156 needs should be satisfied: the need for autonomy, competence, and relatedness. In applying learners to be motivated to undertake self-study, gaining insight into their acceptance of the 161 shift in locus from 'being taught' to being more autonomous in their learning is imperative.
162
Consequently, this study sought to gain the students' perceptions of BL so as to provide sport 163 science educators wishing to introduce BL, a better understanding of how their students may 164 view such a change in their learning environment.
165
In garnering students' perceptions regarding the potential of BL in sport science, four Table 2 (n = 5 focus groups).
240
Insert Table 2 It is important to note that at the time the focus groups were conducted, Year 1 243 students had completed 5-6 months of their two-year degree, i.e. they were in their second A framework of open-ended questions was used to facilitate the discussion (Table   257 1), which was recorded and then professionally transcribed verbatim. To ensure anonymity, between subjects. These comments will not be discussed in the current submission but have 274 informed curriculum improvements in the two programmes.
275
To assist with data management during the coding process, NVivo v.11 (QSR 276 International, Melbourne, Australia) software was used. NVivo enabled the research team to 277 assign textual data to themes agreed up during the axial coding stage, allowing the narrative 278 exemplars (quotes) to be identified. researcher adopts a number of complementary methods in order to obtain data that are more 286 reliable and valid than data obtained using a single research method (Malcolm, 2008) . This 287 research project used various data sources in an attempt to understand the phenomenon being 288 investigated. To this end, separate focus groups for each of the three cohorts were conducted.
289
As there were more Year 1 and Year 2 undergraduate students than Masters of Sports Science 290 students, it was also prudent to utilise two focus groups for each of the undergraduate student 291 cohorts to expand the data sources. The same facilitator was used for all five focus groups 292 thereby ensuring consistency. Our triangulation approach also contributed to the reliability of 293 our data analysis, whereby each member of the research team independently read the 294 transcripts, followed by a collective and collaborative discussion until consensus was 295 reached.
296
The results include exemplar comments from individuals in the focus groups 297 identifiable only by their respective year group. As anonymity needed to be maintained, their 298 gender was also not considered.
300

Results
301
The results are presented using the primary research questions as the reporting framework. In 
527
Another potential issue identified by the students was that of not completing the 528 independent learning component at home because they had been immersed in a more 529 structured teaching paradigm for so long. Not having previously engaged in self-directed 530 study to any great extent, they identified circumstances that would challenge them in 531 completing online learning tasks in the home environment as they would be more likely to heartening that students admitted that they were adults and as such, they needed to take 538 responsibility for their own learning. While many educators believe that all students can 539 successfully engage in self-directed learning at home, we recommend that educators 540 reconsider this assumption and provide strategies to assist students develop the autonomy and 541 motivation to become independent learners.
542
A final reservation expressed by students related to technology, with the Year 2 543 students concerned that unreliable internet access as well as not being able to access 544 accessories such as headphones or earphones could potentially be a barrier to their engaging 545 in independent study. Such concerns were somewhat consistent with previous studies in should therefore assist students who may be disadvantaged by their at-home access to technology, by ensuring that these students obtain priority access to computer and internet 550 facilities at the University.
551
It is encouraging that students in all five focus groups were able to offer suggestions 552 about how their sports science degree could be reformed to a more BL approach. To best 553 achieve this, the students felt that the online component had to be interactive and not just a 
577
Due to the need for anonymity, we were not able to determine whether students' perceptions 578 of BL were influenced by demographic characteristics such as their gender, nationality or 579 educational background.
580
We also acknowledge that Bond University differs from larger public universities in 581 several important ways. In particular, Bond University is a small, non-for-profit private 582 university that offers accelerated programmes (three semesters per year) and has a 583 considerably smaller student to staff ratio than larger public universities. As a consequence, 584 these findings may not necessarily apply to larger public universities that may tend to attract in which technology is assumed to be readily accessible. As some of our students who are 604 studying at a private university in a developed country have reminded us, internet access and 605 computer literacy may still be potential barriers to implementing BL in some contexts. 
Conclusions
608
The results of this study add to the relatively limited research on sport science students' 609 perceptions of active learning pedagogies such as BL. Although our students had little prior 610 understanding or experience of BL, once provided with a definition, they were quick to 611 recognise its potential merit. The likely benefits included greater ownership of their own 612 learning, the ability to work at their own pace and to access educational resources if they 613 were not able to attend face-to-face sessions. They also articulated potential issues with the 614 adoption of BL such as an increased workload, not being able to seek immediate clarification 615 from their educator as well as the challenge to effectively manage their time. They also 616 acknowledged that while students may not initially take ownership of their learning, as 617 adults, they needed to assume this responsibility. Students were also able to offer some 618 preliminary suggestions about how BL could be implemented. These suggestions focused on 619 how the online resources needed to be engaging, interactive and complement but not replace 620 face-to-face engagement. We believe that our study may assist sports science educators who 621 are considering replacing a largely didactic teaching approach with BL. It may also be useful 622 for those trying to improve what they currently offer in terms of BL. 
